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ABSTRACT Multicultural education has developed over the last several decades and it is becoming increasingly
recognized as a significant educational issue and it is an approach to teaching and learning that is based on
democratic values and beliefs and affirms cultural pluralism within culturally diversesocieties. The purpose of this
piece to bring conceptual clarity to the field by examining what multicultural education means. With regard to
those issues, this study could help educators clarify and reflect upon current understandings of mul ticultural
education and ideas of appropriate practices. This paper presents a comprehensive research on multicultural
education which has been written and it also evaluates the literature for its contributions to both the theory and the
practice of multicultural education.

INTRODUCTION

Multicultural education is a phenomenon
which certainly has come into prominence in the
world of education for years. In providing “mul-
ticultural education” for today’s society, multi-
cultural teaching in the class environment in-
creased by developing new structural strategies
and techniques (Banks 2008). Educators are in
need of easily understandable and illuminative
materials prepared in accordance with the di-
mensions of cultural diversity which help them
provide their students with a more active and
effective learning process. Moreover, Gorski
(1999) argued multicultural education is a type
of education which helps all students to devel-
op knowledge, abilities and behaviors neces-
sary for them to effectively participate in a dem-
ocratic society. In addition to this, Banks and
Banks (2004) emphasized that multicultural edu-
cation is an area of study which aims at helping
students from different races, ethnicities, social
classes, and cultural groups to have equal op-
portunities in education.

The fundamental objective of multicultural
education is to help students consider their di-
versity of ethnicity and race as an educational
alternative and develop their knowledge, skills
and behaviors necessary for them to perform
various educational activities, and to restruc-
ture schools in this direction (Au 2009). Multi-
cultural education supports students to show
tolerance towards those with backgrounds dif-
ferent from theirs on the one hand, and focusing
on the protection of each student’s cultural her-
itage on the other (Bennett 1999). To achieve
this, courses relating to democratic citizenship

and human rights need to be compulsory in the
Turkish Education System. Gay (1995) address-
es the fundamental aims of multicultural educa-
tion under the titles of (1) equality and excel-
lence in education, (2) the clarification of atti-
tudes and values, (3) multicultural social com-
petence, (4) proficiency in basic skills, (5) devel-
oping ethnic and cultural literacy, and (6) per-
sonal development. According to Gay (1994),
equality and excellence in education can only
be achievable when all groups in society have
equal opportunities to access the highest qual-
ity of education possible. Gay (1994) defends
comparability instead of sameness in provid-
ing equal educational opportunities for differ-
ent students. In determining what the compara-
bility in educational opportunities encapsulates,
she argues that educators should precisely un-
derstand how culture shapes learning styles,
teaching behaviors and educational decisions
and develop a variety of means to accomplish
the common learning outcomes that reflect the
preferences and styles of a wide variety of
groups and individuals.

The guidance of multicultural education on
the organization of learning environments is
considered to be possible by accurately reflect-
ing its principles upon learning environments.
Banks (1999) outlined basic principles of learn-
ing and teaching in multicultural education as
follows: (1) ending of racism, prejudices, sexism
and other types of discrimination, (2) including
different cultures in the learning environment,
(3) combining the legacy, experiences and view-
points of different cultures; establishing links
between what is learnt at the school and real life
experiences for culturally different students, (4)
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ensuring equal opportunities in education for
all individuals, (5) conducting scientific research
for the combination of different cultures, (6) un-
dertaking humanistic attempts to understand and
value different cultures, (7) considering content
with process, structure and essence, action and
projection, knowledge and values, philosophy
and methodology, educational meanings and
results together, (8) accepting systematic change
as a developmental process, (9) being aware of
the fact that differences enrich the content of
education, (10) developing programs helpful for
teachers to understand how characteristics of
ethnic groups influence students’ behavior, (11)
supporting students to participate in latent pro-
grams that contribute to their academic success
and their development of knowledge, abilities
and attitudes which affect their relationship with
each other, (12) enabling students to learn the
prejudices against races and ethnic relations,
(13) enabling students to learn common values,
and (14) ensuring that the directors of educa-
tion provide equal financial support for schools.

Emergence of some requirements by multi-
cultural education practices provided a ground
for the application of multicultural education
programs, starting from pre-school classes in
multicultural countries. Upon these develop-
ments, teaching multicultural education as a
course at universities and colleges came to the
agenda in some countries. In the USA, and Eu-
ropean Countries (EU) where different cultural
and ethnic groups live together, for instance,
students are required to get at least one course
on multicultural education in some universities.
All these developments show that there is an
increase in the multicultural education practices
in the world, especially for the last several de-
cades. However, there’s not adequate research
on multicultural education in Turkey and no one
has synthesized and analyzed this body of liter-
ature. Thus, the purpose of this piece is to bring
conceptual clarity to the field by examining what
multicultural education means. In addition, this
papers evaluates the literature for its contribu-
tions to both the theory and the practice of mul-
ticultural education, including a critical exami-
nation of its limitations.

THE  HISTORY  OF  MULTICULTURAL
EDUCATION

Multicultural education was first introduced
in adult education literature by Horace Kallen in
1915 and was expanded to champion the multi-

cultural argument by making known the causes
and worth of certain groups. Kallen expressed a
belief in the redemptive powers of multicultural-
ism (as cited in Bailey and Clark 2010). The his-
torical roots of multicultural education lies in
the civil rights movements of various historical-
ly oppressed groups. Many trace the history of
multicultural education back to the Civil Rights
movement of African Americans and other peo-
ple of color, who challenged the discriminatory
practices in public institutions during the 1960s
(Aydin  2012a; Banks 2010; Davidman and David-
man 1997; Ladson-Billings  1995). Among those
institutions specifically targeted were education-
al organizations, which were among the most
oppressive and hostile to the ideals of racial
equality. Activists, community leaders, and par-
ents called for curricular reform and insisted on
a reexamination of hiring practices and he de-
fined that they demanded, should be more con-
sistent with the racial diversity in the country
(Gorski 1999).

The 1980’s saw the emergence of progres-
sive education activists and researchers who
refused to allow schools to address their con-
cerns by simply adding token programs and spe-
cial units on famous women or famous people of
color. As Gorski said James Banks, one of the
pioneers of multicultural education, was among
the first multicultural education scholars to ex-
amine schools as social systems from a multi-
cultural context (1981). He grounded his con-
ceptualization of multicultural education in the
idea of “educational equality.” According to
Banks, in order to maintain a “multicultural
school environment,” all aspects of the school
had to be examined and transformed, including
policies, teachers’ attitudes, instructional mate-
rials, assessment methods, counseling, and
teaching styles (1981, 1989).

According to Gorski (1999), as the 1980’s
flowed into the final decade of the twentieth cen-
tury, multicultural education scholars refocused
‘on developing new approaches and models of
education and learning built on a foundation of
social justice, critical thinking, and equal oppor-
tunity. Educators, researchers, and cultural the-
orists began to further deconstruct traditional
models in both the K-12 and higher education
arenas from a multicultural framework. Gorski
underlined that scholars, such as Joel Spring,
Peter McLaren, Henry Giroux, and others con-
tributed to a new body of critical sociocultural
criticism of educational institutions within the
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context of larger societal and global dimensions
of power, privilege, and economics, and the in-
tersections of these. What started as small cur-
ricular shifts and additions has become a frame-
work for reexamining both schools and society
from a progressive and transformative frame-
work. For example, Ovando and McLaren (2000)
point out that; “as long as we continue to oper-
ate within the existing capitalist social relations
of the larger society, there is good reason to
believe that racism and social injustice will con-
tinue to pose a serious threat to democracy and
that the dream of social equality will remain largely
unrealized” (p. xix). Moreover, Gorski (1999) un-
derlines that while work continues toward school
transformation, the emerging conceptualizations
of multicultural education stress that this work
must be understood relative to the social and
political structures that currently control educa-
tion in the United States.

DEFINITIONS  AND  SCOPES  OF
 MULTICULTURAL  EDUCATION

In several decades, many scholars and re-
searchers put emphasis on definition of multi-
cultural education with different aspects. Ac-
cording to Halvorsen and Wilson (2010) and
Schugurensky (2010), multicultural education is
an area of study with the goals of helping all
students develop knowledge and skills, and par-
ticipate effectively in democratic society. By cre-
ating equal education opportunities for students
from diverse racial, ethnic, class, and cultural
groups, ethnocentric attitudes and stereotypes
are reduced. In the most general sense, multicul-
tural education is an approach to teaching that
values diversity in the classroom—diversity in
content, methods, perspectives, educators, stu-
dents, and cultures (Gay 2004). Of course, with-
in this broad framework, there are numerous dif-
ferent definitions and perspectives of multicul-
tural education to reflect standpoints of specific
disciplines or outlooks of different professional
organizations. Based on a review of literature on
multicultural education, many scholars have
described multicultural education quite differ-
ently. For example, according to Banks and
Banks, (1997, 2001), multicultural education is a
transformative movement that produces critical
thinking and socially active members of society.
It is not simply a change of curriculum or the
addition of an activity. It is a movement that

calls for new attitudes, new approaches, and a
new dedication to laying the foundation for the
transformation of society.  In addition, Gorski
(2010a) argues that multicultural education is
designed to develop citizens in democratic soci-
ety by considering the needs of all students.  It
makes explicit how issues of race, ethnicity, cul-
ture and language, among others, are intertwined
with the educational process and content. More-
over, Bennett (1999) defines that “multicultural
education is an approach to teaching and learn-
ing that …is based on the assumption that the
primary goal of public education is to foster the
intellectual, social, and personal development
of virtually all students to their highest poten-
tial” (p. 11). From these several different per-
spectives and definitions, Tiedt and Tiedt (1999)
also state that multicultural education is an in-
clusive teaching/learning process that involves
all students in emerging with a strong sense of
self-esteem. By discovering empathy and toler-
ance for people of diverse cultural and ethnic
backgrounds, and students can experience eq-
uitable opportunities to achieve their fullest po-
tential.

The National Association for Multicultural
Education (NAME 2010) defines multicultural
education is a philosophical concept. It is built
on the ideals of freedom, justice, equality, equi-
ty, and human dignity acknowledged in various
documents, such as the U.S. Declaration of In-
dependence, constitutions of South Africa and
the United States, and the Universal Declara-
tion of Human Rights adopted by the United
Nations.  Multiculturalism affirms our need to
prepare students for their responsibilities in an
interdependent world (Banks 1999).  Gay (2004)
argues that it recognizes the role schools can
play in developing the attitudes and values nec-
essary for a democratic society.   It values cul-
tural differences and affirms the pluralism that
students, their communities, and teachers re-
flect.  It challenges all forms of discrimination in
schools and society through the promotion of
democratic principles of social justice. In addi-
tion, Wilson (2012) defines multicultural educa-
tion as it relates to schooling and instruction
designed for the cultures of several different rac-
es in an educational system. This approach to
teaching and learning is based upon consensus
building, respect, and fostering cultural plural-
ism within racial societies. Multicultural educa-
tion acknowledges and incorporates positive 
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racial idiosyncrasies into classroom atmo-
spheres. Moreover, many multicultural educa-
tion researchers, including Banks (2004), defines
multiculturalism as a philosophy that appreci-
ates ethnic diversity, within a society and en-
courages people to learn from the contributions
of those of diverse ethnic backgrounds.

Furthermore, Nieto (1996) argues multicul-
tural education is a process of comprehensive
school reform and basic education for all stu-
dents. It challenges and rejects racism and other
forms of discrimination in schools and society
and accepts and affirms the pluralism (ethnic,
racial, linguistic, religious, economic, and gen-
der, among others) that students, their commu-
nities, and teachers represent. Also, she states
that multicultural education permeates the cur-
riculum and instructional strategies used in
schools, as well as the interactions among teach-
ers, students, and parents, and the very way
that schools conceptualize the nature of teach-
ing and learning. Because ‘’it uses critical peda-
gogy as its underlying philosophy and focuses
on knowledge, reflection, and action (praxis) as
the basis for social change, multicultural educa-
tion promotes the democratic principles of so-
cial justice” (p.83). Nieto (1996) also argues the
seven basic characteristics of multicultural edu-
cation in this definition are:

Multicultural education is antiracist educa-
tion.

Multicultural education is basic education.
Multicultural education is important for all

students.
Multicultural education is pervasive.
Multicultural education is education for so-

cial justice.
Multicultural education is a process.
Multicultural education is critical pedago-

gy (pp. 307-308).
Through different perspectives and defini-

tions from well-known scholars in the multicul-
tural education field, researchers including Gay
(2000), Nieto (1996), Salili and Hoosain (2001),
Sleeter (2005) agree that multicultural education
aims at teaching students to accept, understand
and appreciate different cultures, races, social
classes, religions, genders, and geographical line
differences, and instill in them during their for-
mative years a “sense of responsibility and com-
mitment to work toward the democratic ideals of
justice, equality and democracy” (Manning and

Baruth 1996: 3). Furthermore, these multicultur-
alists believe that multicultural education helps
students understand and affirm their communi-
ty cultures and helps free them from cultural
boundaries, allowing them to create and main-
tain a civic community that works for the com-
mon good (Banks 1988; Sleeter 1991). They ar-
gue that a unified and cohesive democratic so-
ciety should be created only when the rights of
its diverse people are reflected in its institutions,
within its national culture, and within its schools,
colleges, and universities (as cited in Aydin
2012b). However, he states that a national cul-
ture or school curriculum that does not reflect
the voices, struggles, hopes, and dreams of its
many peoples is neither democratic nor cohe-
sive. Therefore, the aim of multicultural educa-
tion, according to Sleeter and Grant (1994), is
promoting cultural diversity, promoting human
rights, promoting alternative life choices, pro-
moting social justice and equal opportunity, and
promoting equity in the distribution of power.

Besides, Garcia (2009) argues the goals of
multicultural education as follows;

creating a safe and accepting and success-
ful learning environment for all increasing
awareness of global issues strengthening cul-
tural consciousness strengthening intercultur-
al awareness teaching students that there are
multiple historical perspectives, encouraging
critical thinking preventing prejudice and dis-
crimination between all students.

Researchers began this piece with the obvi-
ous point that “multicultural education” has dif-
ferent definitions to different people. Scholars
have explored those different meanings, how-
ever, researcher believe that the readers have
come to recognize some common themes in mul-
ticultural education that educators can use in
their classroom. Through these definitions and
arguments, educators will be able to develop
ethnic, language, and cultural literacy in their
students, nurture the personal esteem and de-
velopment of their students (who may not often
see themselves in the materials they are study-
ing), teach important values of inclusiveness and
tolerance, and prepare students for interacting
and working with people who are different than
themselves (Aydin 2012b). Above all, taking a
multicultural education approach to your class-
room means more effectively teaching your stu-
dents.
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CHARACTERISTIC  AND  ISSUES  OF
MULTICULTURAL  EDUCATION

Martin Luther King Jr. once explained that:
We are all caught in an inescapable network,
mutually tied into a single garment of destiny.
Whatever affects one directly, affects all indi-
rectly. We are made to like together because of
the interrelated structure of reality (Marshall
2002). As the world seems to be getting smaller
and smaller with the widespread use of technol-
ogy, the importance of multicultural education
in all classrooms grows exponentially (Gay 1994).
Students who have access via the internet to
international gaming, shopping and social me-
dia sites need an even better understanding of
the similarities and differences between their
own cultures and those of the world around
them (Hossain and Aydin 2011). Similarly, the
ever-present reality of conflicts between nations
reinforces the importance of multicultural edu-
cation. People of varying backgrounds need to
have a better understanding of one another has
international implications for future generations.
The characteristics of multicultural education
Gorski (2010a) identify seven issues for educa-
tors. First and foremost, he emphasizes class-
room delivery that should address a diversity
of learning styles while challenging dynamics
of power and privilege in the classroom. Specif-
ically, working with students’ collaborative learn-
ing, mutual understating, and dialogue with all
students equally, to give a chance students to
teach classroom about the same topic. Banks
(1999) recommends that teachers and school
administrators should have “high expecta-
tions for all students… and respond to them in
positive and caring ways” (p. 17).

The second characteristic is content of top-
ic. Gorski underlines that content must be com-
plete and accurate, acknowledging the contri-
butions and perspectives of all groups who are
coming from different perspectives. He recom-
mends that educators should avoid tokenism.
Through content, multicultural educators should
address some special units and lesson plans in
their curriculum. In addition, Aydin (2012b) em-
phasizes that multicultural education curriculum
should include special days and holidays from
all different cultural groups, such as Ramadan in
the holy month Aid Al Fitr for the Muslim pop-
ulation, Thanksgiving for Christians, and so on.
Teachers should also diversify images and con-

tent in bulletin boards, posters, and other visi-
ble materials, specifically during special months
or celebrations. As well as, teaching and learn-
ing materials needs to diverse and critically ex-
amined for bias. The instructional materials that
uses in the school should show events,  situa-
tions, and concepts from the perspectives of a
range of cultural, ethnic, linguistic, and racial
groups (Banks 1999). Educators also need to
examine all materials, such as texts, newspapers,
movies, games, and workbooks for biases and
oppressive content. In addition, educators must
avoid materials that show stereotypes or inac-
curate images of people from certain groups or
eras. They also should be careful regarding ma-
terials that talk from a male-centric, Christian-
centric, and any centric view. Moreover, Bank
(1999) highlights that the teaching styles used
by teachers should match the learning, cultural,
and motivational styles of the students and
teachers, administrators, and staff members
should respect for the students’ first languages
and dialects.

A third characteristic is a critical inclusivi-
ty. Gorski (2010a) argues that students must be
engaged in the teaching and learning process,
transcend the banking method and facilitate ex-
periences in which students learn from each oth-
er’s experiences and perspectives. He gave an
example, that to bring the perspectives and ex-
periences of the students themselves to the fore
in the learning experience, encourage students
to ask critical questions about all information
they receive from you and curricular materials,
and model this type of critical thinking for them,
such as who drew this great picture?, who creat-
ed this web site?, and who wrote this wonderful
essay? And educator should make a content and
delivery relevant for the students—facilitate ex-
periences in which they connect it with their
everyday lives. As educators, we should recog-
nize our students as ours most important multi-
cultural resources because we have high expec-
tations for students from different racial, ethnic,
and language groups and help these students
to set and realize positive career goals (Banks
1999).

The fourth characteristic is a social and civ-
ic responsibility. For this characteristic, Gorski
(2010b) discusses that educators ought to pre-
pare students to be active participants in an eq-
uitable democracy, teachers must educate stu-
dents about social justice issues and model a
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sense of civic responsibility within the curricu-
lum. Gay (2000) stresses that multicultural edu-
cation program must promote a learning com-
munity with democratic values and beliefs that
create an environment of mutual respect in an
intercultural society. The teachers should be
starting with the youngest students, incorpo-
rate discussions about difference and inequali-
ty into their lessons—this can be done across
all subject areas. As educators we should en-
courage students think critically world’s prob-
lems, such as dictatorship in the Middle East
counties, communism in China, capitalism in the
United State, corruptions in African countries,
and other traditionally untouchable subjects of
critique so on. We should be honest with our
students when discussing about the history of
privilege and oppression in any subjects’ areas,
schools, education, society at large with con-
necting teaching and learning to local communi-
ties and larger global issues. As many multicul-
tural educators, including Nieto and Bode (2011)
emphasize that multicultural education promotes
a comprehensive approach for presenting a glo-
bal understanding of the world. The entire edu-
cational community should stimulate democrat-
ic values and beliefs that affirm the experiences
and histories of diverse groups and exemplify
social justice, equality and the human dignity of
each student. In addition, Rey (1991) argues that
teaching with a multicultural perspective encour-
ages appreciation and understanding of other
cultures as well as one’s own. Teaching with
this perspective promotes the child’s sense of
the uniqueness of his own culture as a positive
characteristic and enables the child to accept
the uniqueness of the cultures of others.

MULTICULTURAL   EDUCATION
CURRICULUM

 According to Gay (2004), there are few dis-
tinctions between multicultural curriculum and
general curriculum regarding “conceptual para-
digms, methodologies, and variables of analy-
sis in development” (p.30). In addition, she ar-
gued that multicultural education policies, pro-
grams and practices are comparatively implicitly
connected. In the recent years, educational ideas,
issues, and movements are responsively con-
sidered by general curriculum theorists by so-
ciocultural realities in local, regional, national,
and global schools and societies. Kridel (2010)

described that multicultural curriculum involves
issues to those of concern in any curriculum
development. Also he stated that what knowl-
edge issues is greatest worth, to whom and why,
and how can it be organized to be delivered.
And how can it be best organized to be deliv-
ered most effectively to student because that
multicultural curriculum consider the dimensions
of the diversity and how the studies are to be
conducted. Multicultural Education places cul-
tural diversity at the center of teaching. It realiz-
es the importance of teaching students about
themselves and the diversity that exists around
them. In most of countries, specifically, in the
United States and European countries, the eth-
nic make-up of the student population is be-
coming more diverse. In two decades from now,
students of color are projected to make up near-
ly 50% of the nation’s, such as US, Canada, and
most of European countries student body (Banks
1999).

Therefore, academic institutions cannot af-
ford to ignore the need for multicultural educa-
tion. However, the reality is that schools do not
or, if at all, superficially teach the lessons of
multiculturalism and diversity. According to
Banks (2008), there are four stages to multicul-
tural curriculum reform: the contributions, eth-
nic additive, transformative, and social actions
approach. First and foremost, the contributions
approach which reflects the least amount of in-
volvement in multicultural education approach-
es.  Banks argues  that  this  is  incorporated by
selecting books and activities that celebrate
holidays, heroes, and special events from vari-
ous cultures. The second approach is the addi-
tive approach. In this approach, Banks (1999)
emphasizes content, concepts, themes, and per-
spectives are added to the curriculum without
changing its basic structure and this involves
incorporating literature by and about people from
diverse cultures into the mainstream curriculum
without changing the curriculum. The third ap-
proach is the transformation approach that
changes the structure of the curriculum and en-
courages students to view concepts, issues,
themes, and problems from several ethnic per-
spectives and points of view. The fourth and
last one is the social action approach that com-
bines the transformation approach with activi-
ties to strive for social change.  Students are not
only instructed to understand and question so-
cial issues, but to also do something important
about it (Banks 1999).  
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On the other hand, Kridel (2010) argues that
fundamental substantive components of multi-
cultural education and implementation methods
and strategies are the foundations for the multi-
cultural curriculum. He implies that the concep-
tual and ideological parameters of multicultur-
al education provide baselines for creating cur-
riculum rationales, goals, and objectives, con-
tent, learning experiences, and assessment pro-
cedures for students and teachers In the United
States Kridel highlights on ethnic, racial, and
cultural diversity within the country but oppos-
es globally or international settings. However,
some proponents of multicultural education sug-
gest that diversity dimension (gender, social
class, and sexual orientation) is more a function
of educational programs, policies, and practices
that ignore or demand the cultures, heritages,
experience, and perspectives of ethnically and
racially diverse groups than individual abilities,
interest, and aspirations of individual students.
Another major ideological principle of multicul-
tural education is that it is more than a cognitive
endeavor. Kridel mentions that although all stu-
dents of United States in all educational set-
tings and levels of learning need to acquire a
greater depth and accuracy of knowledge about
a wide variety of ethnic and cultural groups that
comprise the United States, this is not enough.
The goal of multicultural education includes both
what to teach about ethnic, racial, and cultural
diversity and how to teach ethnically diverse
students more effectively through cultural re-
sponsiveness. He implies that in creating multi-
cultural curriculum, these interrelationships
should be kept in mind, along with the need to
provide multilayered and culturally appropriate
learning experience for ethnically and racially
diverse students across cultures. It might be in-
cluded that, implementing this multicultural cur-
riculum will improve the performance of under-
achieving students of color on multiple levels-
social, personal, cultural, psychological, emo-
tional, political, and academic levels.

Banks (2004) asserts that multicultural cur-
ricular concerns about ethnic, cultural and racial
diversity are more complex than the presenta-
tion of factual information about minority and
marginalized groups. Kridel (2010) added the
causes as moral dilemmas, correcting negative
attitudes and beliefs, transformative insights and
actions, and the redistribution of power and priv-
ilege. Another core characteristic for multicul-

tural curriculum emphasized by Kridel is the in-
terdisciplinary nature. In other words, every sin-
gle component and concern might be analyzed
and pondered sufficiently under different as-
pects. In detail it might be said that to establish
a viable foundation of understanding the per-
formance pattern of the student it is important
to analyze the vantage of history, psychology,
sociology, anthropology, economics, and peda-
gogy, all within contexts of ethnicity, and cultur-
al diversity. Furthermore, Bennett (1995) stress-
es that multicultural education must have, as its
crux, the below defining characteristics to
achieve its purposes for students, teachers, par-
ents, and administrators of the school system:
a) a learning environment that supports posi-
tive interracial contact; b) a multicultural curric-
ulum; c) positive teacher expectations; d) ad-
ministrative support; and, e) teacher training
workshops If one of the features is absent, frus-
tration and heightened resentment may occur
as backlash behaviors multiply. According to
Gorski (2010b), the effects of a positive multicul-
tural climate may manifest in a number of ways,
such as: a) diminished pockets of segregation
among student body; b) less racial tension in
the schools; c) increased ethnic minority reten-
tion and classroom performance; and, d) inclu-
sion of a multicultural curriculum. In short, the
multicultural educational environment should not
be a microcosm of our present American soci-
ety, with regard to issues of diversity and toler-
ance. He defines that many factors determine a
successful multicultural atmosphere, but the fea-
tures as outlined above may be important indi-
cations of success.

Moreover, Gorski suggests administrative
support for multicultural education is critical.
How can a house stand if the foundation is frag-
ile? Multicultural education will be as success-
ful as commitment to it by school administra-
tors. Regardless of the level of commitment (lo-
cal, state, and/or national), programs initiated
under the guise of multiculturalism must receive
reinforcement from administrators who are ac-
countable for the success of established multi-
cultural initiatives. A key factor in any proposed
multicultural initiative is curriculum development.
Curriculum Guidelines for Multicultural Educa-
tion is also recommended for student learning
has been underlined by (Hyde 2006; NCSS  1991)
as follows:
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 Ethnic and cultural diversity should per-
meate the total school environment.

 School policies and procedures should
foster positive multicultural interactions
and understandings among students,
teachers, and the support staff.

 The curriculum should reflect the cultural
learning styles and characteristics of the
students within the school community.

 The multicultural curriculum should pro-
vide students with continuous opportuni-
ties to develop a better sense of self.

 The curriculum should help students un-
derstand the totality of the experiences of
ethnic and cultural groups in the Turkey

 The multicultural curriculum should help
students understand that a conflict be-
tween ideals and realities always exists in
human societies.

 The multicultural curriculum should explore
and clarify ethnic and cultural alternatives
and options in the Turkey.

 The multicultural curriculum should pro-
mote values, attitudes, and behaviors that
support ethnic pluralism and cultural di-
versity as well as build and support the
nation-state and the nation’s shared na-
tional culture.

 The multicultural curriculum should help
students develop their decision-making
abilities, social participation skills, and
sense of political efficacy as necessary
bases for effective citizenship in a plural-
istic democratic nation.

 Curriculum should help students develop
the skills necessary for effective interper-
sonal, interethnic, and intercultural group
interactions.

 The multicultural curriculum should be
comprehensive in scope and sequence,
should present holistic views of ethnic and
cultural groups, and should be an integral
part of the total school curriculum.

 The multicultural curriculum should in-
clude the continuous study of the cul-
tures, historical experiences, social reali-
ties, and existential conditions of ethnic
and cultural groups, including a variety of
racial compositions.

 The multicultural curriculum should help
students to view and interpret events, sit-
uations, and conflict from diverse ethnic
and cultural perspectives and points of
view.

 The multicultural curriculum should con-
ceptualize and describe the development
of world as a multidirectional society.

 Schools should provide opportunities for
students to participate in the aesthetic ex-
periences of various ethnic and cultural
groups.

 The multicultural curriculum should pro-
vide opportunities for students to study
ethnic group languages as legitimate com-
munication systems and help them devel-
op full literacy in at least two languages.

· The multicultural curriculum should make
maximum use of experiential learning, es-
pecially local community resources (pp. 4-
9).

Hilliard and Pine (1990) advocate a multicul-
tural curriculum should be considered for sever-
al reasons: a) provides alternative points of view
relative to information already taught in most
educational systems; b) provides ethnic minor-
ities with a sense of being inclusive in history,
science etc.; and, c) decreases stereotypes, prej-
udice, bigotry, and racism in the world (as cited
in Gorski 2010b). A significant demographic
transformation is on the horizon for schools.
Educational institutions should be dictated too
long by attitudes, values, beliefs, and value sys-
tems of one race and class of people. The future
of our universe is demanding a positive change
for all.

Furthermore, many scholars, including Mitch-
ell and Salsbury (1996) also suggested that mul-
ticultural activities should be integrated in all
curriculum areas, including social studies, lan-
guage arts, science, humanities, etc. According
to Ortiz and Travieso (1977), administrators,
teachers, faculties, and staffs should create an
educational climate in which different cultural,
ethnic, and linguistic patterns are accepted and
nourished throughout the curriculum. Teachers
need to understand the importance of multicul-
tural education and provide opportunities for
their students to learn about the many cultures
represented, specifically in the United States,
and in the world around them (Chittom  2012). In
addition, Campbell (1999) states that multicul-
tural curriculum suggestions are included for
students of all ages. As well, educators should
creative, flexible, sensitive, equitable, and sup-
portive, as well as, should be utilize all available
valuable resources for all their students. Through
this integration, the classroom atmosphere will
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be unsure of the uniqueness of each child to
share their unique experiences and stories based
on their culture, language, religion, geographi-
cal, and ethnic background with their peers.
Campbell (1999) advises that curricula used for
the educational programs must be concise, well
defined and engaging. Multicultural education
programs should create a spirit of inclusion (par-
ticularly in groups that have a history of being
discriminated against, and between groups that
have a history of antagonism), as well as ad-
dress and diminish stereotypes, bigotry and rac-
ism.

ADVANTAGES  OF  MULTICULTURAL
EDUCATION

Multicultural education is an approach to
teaching and learning that is based on demo-
cratic values that affirm cultural pluralism
(Ameny-Dixon 2004). According to Yoon (2012),
multicultural education can cultivate the demo-
cratic values and attitudes of multicultural stu-
dents; guaranteeing the human right of teach-
ing and learning for them. Multicultural educa-
tion contributes to the integration of a diversi-
fied society and the relief of social conflicts.
Many scholars  (Banks 1987; Banks and McGee
1993; Boise 1993; Clark and Gorski 2002; Cush-
ner et al. 2000; Duhon et al. 2002; Duhon-Bou-
dreaux 1998; Gollnick and Chinn 2002; Hirsh
1987; Johnson and Johnson 2002; Larson and
Ovando 2001; Levy 1997; Quiseberry et al. 2002;
Shulman and Mesa-Bains 1993; Silverman et al.
1994; Yap 2010) have identified several long-term
benefits of the global perspective of multicul-
tural education. Some of these long-term bene-
fits are as follows:
 Multicultural education increases produc-

tivity because a variety of mental resourc-
es are available for completing the same
tasks. It promotes cognitive and moral
growth among all people.

 Multicultural education increases creative
problem-solving skills through using dif-
ferent perspectives applied to the same
problems to reach solutions.

 Multicultural education increases positive
relationships through achievement of
common goals, respect, appreciation, and
commitment to equality. This may be es-
pecially the case among the intellectuals
at institutions of higher education.

 Multicultural education decreases stereo-
typing and prejudice through direct con-
tact and interactions among diverse indi-
viduals.

 Multicultural education renews vitality of
a society through the richness of the dif-
ferent cultures of its members. It fosters
development of a broader and more so-
phisticated view of the world (Ameny-Dix-
on  2004: 2).

In addition, multiculturalists, such as Daniel
(2011) believes that multicultural education sim-
ply relates instructions and education designed
for several different races, and is based upon
consensus building, and fostering cultural di-
versity within racial societies. It incorporates
positive racial eccentricities into the classroom
atmosphere. They highlight the benefits of mul-
ticultural education as follows:

Help to Eradicate Prejudice and Racism:
Many scholars underline that a negative atti-
tude which not facilitate respect for people of
other cultures, fostering of cultural diversity in
the classroom, or consensus building. Nonethe-
less, with integrated curriculum, administrative
support, social activities, and staff training, ig-
norance, personal detachment, and fear might
be reduced on both the part of teachers and
students (Au 2009).

Brings Different Races Together in Harmo-
ny: If we learn to embrace diversity in our soci-
ety, the unconscious and conscious expressions
of sexism, racism must be done away with com-
pletely. Multicultural education can help bring
all cultures together in harmony (Gorski 2004;
Lee et al.  2002).

Builds Ýnteraction Between Diverse Cul-
tures: Research indicates that ethnic students
are unexplainable poor, being expelled or sus-
pended, and fail to achieve their potential. Con-
sequently, both teachers and students need to
prepare themselves for the challenge of commu-
nicating and interacting with diverse races. Re-
duction of personal detachment and ignorance
are possible advantages to a multicultural sys-
tem of education (Nieto 2009).

Creates Tolerance Between Two Groups:
The greatest advantage of a multicultural curric-
ulum is that it encourages understanding and
tolerance between groups. Students can relate
to one another in class, thereby creating harmo-
ny and co-operation (Peters-Davis and Shultz
2006; Sleeter  2002).
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It Eradicates Cultural Barriers: Multicultural
education is an emerging discipline that aims to
provide educational opportunities to learners
from diverse ethnic, cultural and social groups.
It seeks to help students acquire skills and pos-
itive attitudes to negotiate, communicate and
interact with individuals from diverse cultures.
This, in turn, can create a moral and civic com-
munity (Alansari-Kreger 2013; Daniel 2011).

In addition, according to the National Asso-
ciation of Multicultural Education (NAME), there
are several advantages of multicultural educa-
tion. It helps students develop positive self-im-
age, offers students an equitable educational
opportunity, allows multiple perspectives and
ways of thinking, combats stereotypes and prej-
udicial behavior, and teaches students to cri-
tique society in the interest of social justice.
After all this discussion, it could be said that
there are many advantages of multicultural edu-
cation. Because it is having more cultural accep-
tance when educators have students from dif-
ferent backgrounds in one class, students learn
about different traditions, language, cultures, and
beliefs and gains acceptance towards others
whose beliefs are different than theirs.

DISADVANTAGES  OF  MULTICULTURAL
EDUCATION

According to some scholars, if one wants to
alienate and further fragment the communica-
tion and rapport between ethnic groups, imple-
ment multicultural education. As stated by Ben-
nett (1995), “to dwell on cultural differences is
to foster negative prejudices and stereotypes,
and [it] is human nature to view those who are
different as inferior” (p. 29). Thus, multicultural
education may enhance feelings of being atypi-
cal. For example, schools in America may see
multicultural education as a way to “color blind”
their students to differences. Administrators may
view the “color blind” approach as a gate keep-
er that assures equal treatment and justice for all
students and as a way to facilitate compatibility
and sameness of all cultures. Common state-
ments from this line of thinking are, ‘we are more
alike than different.’ We should focus on simi-
larities and not differences to achieve greater
equanimity among the races.

In addition, Gorski (1995) argued that eth-
nicity is breaking up many nations. If one looks

at the former Soviet Union, India, Yugoslavia,
and Ethiopia, all these countries are in some type
of crisis. Over time, multicultural education may
have unplanned and undesired consequences
(Damgaci and Aydin 2013). Multicultural educa-
tion rejects the historic goals of countries to
assimilate and integrate ethnic cultures into the
majority culture (Schlesinger 1991). Another crit-
icism from Kim (2003) had underlined that even
though education may be used to change peo-
ple’s feelings about different cultures, educa-
tion might be used to spread lies about other
cultures. Not many people were able to explain
and comprehend African culture during coloni-
zation of most African countries by Europeans.
Many of the African cultures were perceived as
crude and uncivilized. Thus, instead of multicul-
tural education promoting unity, it creates a rift
in-between the majority and minority cultures.
In this case, the dominant culture tries to over-
shadow the other one and learners from the shad-
owed culture feel demeaned (Gorski 1995).

Researchers have also noted including (Scott
1998), that multicultural pedagogies can also cre-
ate a “false” understanding of other cultures.
According to him “critics of the teaching meth-
ods associated with global education have sug-
gested that what students are taught about dif-
ferent cultures is often superficial, with the em-
phasis on exotic differences and negative ste-
reotypes” (p. 180). Multicultural education is
aimed at increasing awareness of other cultures
and also appreciating the diversity that exists
within this context. Hence, when multicultural
education programs only provide rudimentary
information that is based on stark differences
and stereotypes, students do not learn to ap-
preciate the notable differences that exist among
different cultures. Unfortunately, most schools
attempting to successfully implement a multi-
cultural education program have found that the
complexities of achieving this goal often lead to
the development of a rudimentary substitute
(Hilliard and Pine 1990). Thus, improving multi-
cultural education is not just an issue of creat-
ing diversity in school; rather, it is an issue of
improving the multicultural programs that cur-
rently exist. According to Campbell (1999), mul-
ticultural education may increase the resentment
encountered by students who feel that changes
in school traditions, curriculum, and academic
standards are not necessary to get along and
respect students from ethnic minorities. Since
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many institutions resist change of any kind, pas-
sive resistance on the part of the administration
may simulate acceptance of the tenants of Mul-
ticultural education.

CONCLUSION

Scholars discussed that the term multicul-
tural education means different things to differ-
ent people. As Sleeter and Grant (1987) argues
that the only common meaning is that it refers to
changes in education that are supposed to ben-
efit people of different ethnic identities (p.436).
Thus, researchers suggest that future research
should include more international studies that
deal with global issues in multicultural educa-
tion. As the world becomes more interconnect-
ed, multicultural education is increasingly be-
coming a significant educational issue in many
countries.

REFERENCES

Alansari-Kreger O 2013. Humanized Premises, Con-
cepts, and Interpretations of Civilization . Apple
Valley, MN: Alansari-Kreger Publications.

Ameny-Dixon GM 2004. Why Multicultural Educa-
tion is More Important in Higher Education Now
Than Ever: A Global  Perspective. International
Journal of  Scholarly Academic Intellectual Diver-
sity, 8(1), From <http://www.nationalforum.com/
dixon.h> (Retrieved on January 10, 2013).

Aronowitz S, Giroux HA 1993. Education Still Under
Siege. Westport, CT: Bergin and Garvey Publica-
tion.

Au W 2009. Rethinking Multicultural Education. Mil-
waukee, WI: Rethinking School Press.

Aydin H 2012a. Multiculturalism Comes to Turkish
Classrooms. From <http://www.todayszaman.com/
news- 291089-multiculturalism-comes-to-turkish-
classrooms.html> (Retrieved on December 22,
2012).

Aydin H 2012b. Multicultural education curriculum de-
velopment in Turkey. Mediterranean Journal of
Social Sciences, 3(3): 247-263.

Bailey J, Clark D 2010. Race and ethnicity in the field
of education. In: P Peterson, E Baker, B McGaw
(Eds.): International Encyclopedia of Education.
3rd Edition Oxford, UK: Elsevier Academic Press,
pp. 77-82.

Ball J 2010. Enhancing Learning of Children from Di-
verse Language Backgrounds: Mother Tongue-based
Bilingual or Multilingual Education Early Child-
hood and Early Primary School Years. From <http:/
/eyeonkids.ca/docs/files/unesco_mot her-tongue_
based_ey_2010.pdf> (Retrieved on January 22,
2013).

Banks J 1981. Education in the 80s: Multiethnic Educa-
tion. Washington, D.C.:  National  Education Associ-
ation.

Banks JA 1987. Teaching Strategies for Ethnic Studies.
4th Edition. Boston: Allyn and Bacon, Inc.

Banks JA 1993. Approaches to multicultural curricu-
lum reform. In: J Banks, C Banks (Eds.): Multicul-
tural Education: Issues and Perspectives. 3rd Edi-
tion. Boston, MA: Allyn and Bacon Press, pp. 229-
250:

Banks JA 1999.  An Introduction to Multicultural Ed-
ucation. 2nd Edition. Boston, MA: Allyn and Bacon
Press.

Banks JA 2008.  An Introduction to Multicultural Ed-
ucation. 4th Edition. Boston, MA: Allyn and Bacon
Press.

Banks JA 2009. The Routledge International Com-
panion to Multicultural Education. Abingdon: Rou-
tledge Press.

Banks JA 2010. Multicultural education: Characteris-
tics and goals. In: J Banks, C Banks (Eds.): Multi-
cultural Education: Issues and Perspectives . 7 th

Edition. Boston: Allyn and Bacon, pp. 3-30.
Banks JA, Banks CAM, McGee A 1993. Multicultural

Education: Issues and  Perspectives  2nd Edition.
Boston, MA:  Allyn and Bacon Press.

Banks JA, Banks CAM 1997.Multicultural Education
Issues and Perspectives. 3 rd  Edition. Needham
Heights, MA:  Allyn and Bacon Press.

Banks JA, Banks CAM (Eds.) 2001. Handbook of Re-
search on Multicultural Education. 2nd Edition. San
Francisco, CA: Jossey-Bass Press.

Banks JA, Banks CAM 2001. Multicultural Educa-
tion: Issues and Perspectives. 4th Edition. New York,
NY: John Wiley and Sons, Inc.

Banks JA, Banks CAM 1997. Handbook of Research
on Multicultural Education.SanFrancisco, CA: Jos-
sey-Bass Press.

Banks JA, Banks CAM 2007. Multicultural Educa-
tion: Issues and Perspectives. 6 th Edition. Hobo-
ken, New Jersey: John Wiley and Sons Inc.

Bennett C 1995. Comprehensive Multicultural Educa-
tion: Theory and Practice. 3rd Edition. MA: Allen
and Bacon.

Bennett CI 1999.Comprehensive Multicultural Edu-
cation: Theory and Practice . Needham Heights,
MA: Allyn and Bacon Press.

Bennett CI 2003. Comprehensive Multicultural Edu-
cation: Theory and Practice . Boston, MA: Pear-
son Education Inc.

Blair TR 2003. New Teacher’s Performance-based
Guide to Culturally Diverse Classrooms. Boston,
MA: Pearson Education Inc.

Boise R 1993. Early turning points in professional ca-
reers of women and minorities.New Directions for
Teaching and Learning, 53: 71-79.

Bolton G 2010. Reflective Practice:Writing and Pro-
fessional Development. 3 rd Edition.London: Sage
Publication.

Boutte G 1999. Multicultural Education: Raising Con-
sciousness. Belmont, CA: Wadsworth Publishing
Company Press.

Carson R 1999. What is Multiculturalism? From <http:/
/wso.williams.edu/~rcarson/multiclturalism.html>
(Retrieved on March 11, 2013).

CIMERA 2004. Multilingual Education as a Way to
Solve Linguistic Exclusion in the Education Sys-
tems of Central Asian Countries. From <http://



42 HASAN AYDIN

www.cimera.org/files/Papers/SC K_ conference%
20april_04%20publicatio _en.pdf> (Retrieved on
March 11, 2013).

Citizenship and Immigration Canada (CIC) 2009. What
is Multiculturalism? From <www.cic.gc.ca/multi/
multi-eng.asp.> (Retrieved on March 11, 2013).

Clark C, Gorski P 2002. Multicultural education and
the digital divide: Focus on socio-economic class
background. Multicultural Perspectives, 4(3): 25-
36.

Campbell R 1999. Pros and Cons of Multicultural Edu-
cation. From <http://www.ehow.com/about_
5147417_ pr os-cons-multicultural-education.
html> (Retrieved on December 21, 2012).

Chittom L 2012. Integrating Multicultural Education
in the Classroom. From < http://www. brighthub
education.com/teachi ng-methods-tips/79979-im-
portance-of-multicultural-education-and-teaching-
ideas/> (Retrieved on December 21, 2012).

Crystal D 1987. The Cambridge Encyclopedia of Lan-
guage. Cambridge: Cambridge University Press.

Cushner K, McClelland A, Safford P 2000. Human
Diversity in Education: An Integrative Approach.
3rd Edition. Boston: McGraw Hill.

Daniel H 2011. Benefits of MulticulturalE d u c a t i o n .
From < http://benefitof.net/benefits-of -mu l t i c u l
tural-education/> (Retreived on November 29,
2012).

Damgaci F, Aydin H 2013. Attitudes of the Academi-
cians towards Multicultural Education. ESOSDER,
12(45): 325-341.

Davidman L, Davidman P 1997. Teaching With a Mul-
ticultural Perspective: A Practical Guide. New York:
Longman.

Day RJF 2002. Multiculturalism and the History of
Canadian Diversity. Toronto, Canada: University
of Toronto Press.

Debatewise (n.d.). Governments Should Actively Pro-
mote Multiculturalism. From <http://debatewise.
org/debates/3514-governments-should-actively-
promote multiculturalism/> (Retrieved on March
11, 2013).

Dimidjian VJ 1989. Holiday, holy days, and wholly
dazed. Young Children, 44(6): 70-75.

Duhon G, Mundy M, Leder S, LeBert L, Ameny- Dixon
G 2002. Addressing Racism in the Classroom: Us-
ing a Case Studies Approach. Conference and pro-
gram proceedings of the National Conference o n
Multicultural Affairs in Higher Education , San
Antonio, TX.

Duhon-Boudreau G 1998. An Interdisciplinary Ap-
proach to Issues and Practices in Teacher Ed-
ucation. Lewiston, NY: The Edwin-Mellen Press.

Dutcher N, Tucker GR 1994. The Use of First and
Second Languages in Education: A Review of Ed-
ucational Experience Washington, DC: World
Bank, East Asia and the Pacific Region, Country
Department III.

Freire P 1989. Pedagogy  of  the Oppressed. New York:
Continuum Press.

Garcia EK 2009. Multicultural Education in Your Class-
room. From <http://www.teachhub.com/multicul-
tural- education-your-classroom> (Retrieved on
March 11, 2013).

Ga , G 1994. At the Essense of Learning: Multicultural
Education . West Lafayette IN: Kappa Delta Pi
Press.

Gay G 1995. A multicultural school curriculum. In: CA
Grant, M Gomez (Eds.): Making School Multicul-
tural: Campus and Classroom. Englewood Cliffs,
NJ: Merrill/Prentice Hall, pp. 37-54.

Gay G 2000.  Culturally Responsive Teaching: Theory,
Research, and Practice. New York, NY:  Teachers
College Press.

Gay G 2004. Beyond Brown: Promoting equity through
multicultural education. Educational Leadership,
19(3): 192-216.

Gorski P 1995. A Course in Race and Ethnicity. Lan-
guage of Closet Racism. From <http//curry. edus-
chool. virginia.edu/go/multicultural/langofracism2.
html.> (Retrieved on February 11, 2013).

Gorski P 1999. A Brief  History of  Multicultural Edu-
cation. From <http://www.edchange.org/multicul-
tural/papers/edchange_history.html> (Retrieved on
February 11, 2013).

Gorski PC 2004. Multicultural Education and the In-
ternet: Intersection and Integrations. 2nd Edition.
Boston,  MA: McGraw-Hill Press.

Gorski PC 2010. Multicultural Education and the In-
ternet: Intercetions and Integrations. New York,
NY: McGraw-Hill Inc.

Gorski PC 2010a. Multicultural Education and Inter-
net: Intersection and Integrations 2nd Edition. Bos-
ton, MA: McGrow-Hill Press.

Gorski PC 2010b. The Challenge of Defining  Multi-
cultural Education. From <http://www. edchange.
org/multicultural/initial.html> (Retrieved on Feb-
ruary 11, 2013)

Government of South Australia 2001. What is Multi-
culturalism SA. From <http://www.multicultural.
sa.gov.au/about/multiculturalism.htm> (Retrieved
on March 11, 2013).

Grant C A 1995. Educating for Diversity. Boston,MA:
Allyn and Bacon Press.

Green MF 1989. Minorities on Campus: A Handbook
for Enhancing Diversity. Washington DC: Ameri-
can Council on Education.

Gollnick DM, Chinn PC 2002. Multicultural Educa-
tion in a Pluralistic Society. 6th Edition. Upper Sad-
dle River, NJ: Pearson Education Inc.

Grimes BF 1992. Ethnologue: Languages of the World.
Dallas, TX: Summer Institute of Linguistics.

Halvorsen AL, Wilson SM 2010. Social studies teacher
education. In: P Peterson, E Baker, B McGaw (Eds.):
International Encyclopedia of Education. 3rdEdi-
tion. Oxford, UK: Elsevier Academic Press, pp-
719-737.

Hilliard A, Pine G 1990. Rx for Racism: Impera tives
for American’s schools. Phi Delta Kappan, 593 -
600.

Hirsh ED 1987. Cultural Literacy: What Every Ameri-
can Needs to Know. Boston, MA: Houghton-Miff-
lin Press.

Hossain MM, Aydin H 2011. A Web 2.0-based collabo-
rative model for multicultural education. Multicul-
tural Education and Technology Journal, 5(2): 116-
128.

Hyde LB 2006. Perceptions of Administrators and PTA
Officers on the Acceptability of the National Coun-
cil for the Social Studies Curriculum Guidelines
for Multicultural Education. Doctoral Dissertation,
Unpublished. Nashville,TN: Tennessee State Uni-
versity.



A LITERATURE-BASED APPROACHES ON MULTICULTURAL EDUCATION 43

Kim Y 2003. Communicating With Strangers: Inter-
cultural Communication. New York: McGraw Hill.

Kridel C 2010. Encyclopedia of Curriculum Studies.
Thousand Oaks, CA: Sage Publication.

Krase J 2009. A visual approach to multiculturalism.
In: GP Prato (Ed.): Beyond Multiculturalism: Views
from Anthropology. Burlington, VT: Ashgate Pub-
lishing Inc., pp. 21-39 .

Kuzio T 1998. The Politics of Multiculturalism. From
<http://www.taraskuzio.net/Nation%20and % 20
State% 20Building_files/1998_kuzio.pdf> (Re-
trieved March 11, 2013).

Kymlicka W 2012. Multiculturalism: Success, Fail-
ure, and the Future. Washington, DC: Migration
Policy Institute Press.

Ladson-Billings G 1995. Toward a theory of culturally
relevant pedagogy. American Educational Research
Journal, 32(3): 465-491.

Ladson-Billings G, Gillborn D (Eds.) 2004. The Rout-
ledge Falmer Reader in Multicultural Education.
London, NY: Routledge Falmer Publication.

Larson CL, Ovando CJ 2001. The Color of Bureaucra-
cy: The Politics of Equity in Multicultural School
Communities. Belmont, CA: Thomson Learning,
Inc.

Lee E, Menkart D, Okazawa-Rey M 2002  . Beyond
Heroes and Holidays: A Practical Guide to K-12
Anti-racist, Multicultural Education and Staff De-
velopment. Washington, DC: Teaching for Change
Press.

Levy J 1997. The VENN View of Diversity: Under-
standing Differences Through Similarities. Re-
trieved on January, 2013, From http://www. iteac-
hnet. com/April97/VennDiversity.htm > (Retrieved
on January, 2013).

Lopez J 2005. Characteristics of Selected Multilingual
Education Programs from around the World: A
Review of the Literature. Dissertation, Unpublished.
San Rafael, CA: University of California.

Manning ML, Baruth LG 1996. Multicultural Educa-
tion of Children and Adolescents. Baston, MA: Al-
lyn and Bacon Press.

Marshall P 2002. Cultural Diversity in Our Schools.
Belmont, CA: Wadsworth Publishing Inc.

McNergney RF, Hebert JM 2001. Foundations of Edu-
cation: The Challenge of Professional Practice .
Boston, MA: Allyn and Bacon.

Mitchell BM, Salsbury RE 1996. Multicultural Educa-
tion: An International Guide to Research Policies,
and Programs. Westport, CT: Greewood Publica-
tion Inc.

National Association of Multicultural Education
(NAME) 2012. Multicultural Education. From
<http://nameorg.org/names mission/definition-of-
multicultural education/ > (Retrieved on March 11,
2013).

NCSS 1991. Curriculum Guidelines for Multicultural Ed-
ucation. From <http://www.itari.in/categories/mul-
ticulturalism/Curriculum Guidelinesfor Multicultur-
al Education.pdf (Retrieved on February 12, 2013).

Nieto S 1996. Affirming Diversity: The Sociopoliti-
cal Context of Multicultural Education. 2nd Edition.
New York, NY: Longman Press.

Nieto S 2009. Language, Culture, and Teaching: Crit-
ical Perspective. New York, NY: Routledge.  

Nieto S 2010. The Light in Theirs Eyes: Creating Mul-
ticultural Learning Communities. 10th Edition. New
York, NY: Teachers College Press.

Nieto S, Bode P 2011. Affirming Diversity: The Socio-
political Context of Multicultural Education.  6 th

Edition. Boston, MA: Pearson Education Inc.
Norton DE 1985. Language and cognitive develop-

ment through multicultural literature. Childhood
Education 62(2): 103-108.

Ovando C, McLaren P 2000. Cultural recognition and
civil discourse in a democracy. In: C O v a n d o , P
McLaren (Eds.): The Politics of Multiculturalism
and Bilingual Education: Students And Teachers
Caught in the Cross Fire. Boston, MA: McGraw-
Hill.

Pang VO 2001. Multicultural Education: A Caring
Centered, Reflective Approach. New York McGraw-
Hill Press.

Parekh B 2000. Rethinking Multiculturalism:Cultural
Diversity and Political Theory. Harvard: Harvard
University Press.

Pathak P 2008. The Future of Multicultural Britain .
Edinburgh: Edinburgh University Press.

Peters-Davis N, Shultz J 2006. Challenges of Multicul-
tural Education: Teaching and Taking Diversity
Courses. Boulder, Colorado: Paradigm Publishers.

Quiseberry NL, McIntyre DJ, Duhon GM 2002. Rac-
ism in the Classroom: Case Studies. Olney, MD: A
Joint Publication of the Association of Teacher
Educators and Association for Childhood Educa-
tion.

Race R 2011. Contemporary Issues in Education Stud-
ies: Multiculturalism and Education . New York,
NY: Continuum International Publishing Group.

Reitz JG 2009. Assessing multiculturalism as a behav-
ioural theory.In: J G Reitz,R Breton, K K Dion, K
L Dion (Eds.): Multiculturalism and Social Cohe-
sion: Potential and Challenges of Diversity Tor-
onto, Canada: Springer Science+Business Media
Press, pp. 1-47.

Rey GA 1991. Teaching with a Multicultural Perspec-
tive. From <http://www.ericdigests. org/1992- 5 /
perspective.htm> (Retrieved on March 11,2013).

Salili F, Hoosain R 2001. Multicultural Education: Is-
sues, Policies, and Practices. Greenwich, CT: In-
formation Age Publishing.

Schugurensky D 2010. Citizenship and Immigrant Ed-
ucation. Toronto, Canada: Elsevier Publication.

Schulter B 2004. Multilingual Education as a Way to
Solve Linguistic Exclusion in the Education Systems
of Central Asian Countries. Beatrice Schulter: CI-
MER Press.

Scott TJ 1998. Thai exchange students’  encounters
with ethnocentrism. Social Studies , 89(4): 177-
182.

Shulman J, Mesa-Bains H 1993. Diversity in the Class-
room: A Casebook for Teachers and Teacher Ed-
ucators. Hillsdale, NJ: Lawrence Erlbaum Associ-
ates, Inc.

Silverman R, Welty W, Lyon S 1994. Multicultural
Education Cases for Teacher Problem- solving .
Boston, MA: McGraw- Hill Inc.

Sleeter CE 1991. Empowerment through Multicultural
Education. Albany: State University of New York
Press.

Sleeter CE 2002. Culture, Difference and Power. New
York, NY: Teacher College Press.



44 HASAN AYDIN

Sleeter CE, Grant CA 1987. An analysis of multicultur-
al education in the United States. Harvard Educa-
tional Review, 57: 421 – 444.

Sleeter CE, Grant CA 1994. Making Choices for Multi-
cultural Education: Five approaches to Race, Class,
and Gender. New York, NY: Macmillan Press.

Sleeter CE, Grant CA 1999. Making Choices for Multi-
cultural Education: Five Approaches to Race, Class,
and Gender. 3rdEdition. Upper Saddle River, NJ:
Prentice Hall.

Tiedt P, Iris M, Tiedt IM 1999. Multicultural Teach-
ing: A Handbook of Activities, Information and
Resources. 5 thEdition. Needham Heights, MA: Al-
lyn  and Bacon.

Tucker GR 1999. A Global Perspective on Bilingualism
and Bilingual Education. From <http://www.cal.org/
resources/digest/digestglobal.html> (Retrieved on
March 11, 2013).

Twitty J R, Mesaric T C 2002 (October). The Impor-
tance of Welcoming Diversity on College Campus-
es. Paper is  presented at the Conference and Pro-
gram Proceedings of the National Conference on
Multicultural Affairs in Higher Education, Octo-
ber 20-23, 2002, San Antonio, Texas, USA.

Valdez A 1999.  Learning  in Living Color: Using Liter-
ature to Incorporate Multicultural Education into
the Primary Curriculum. Boston, MA: Allyn  and
Bacon Press.

Varma-Joshi M 2004. Understanding multiculturalism
in the social studies classroom. In: A  Sears,I Wri-

ght (Eds.): Challenges and Prospects for Canadi-
an Social Studies. Vancouver, Canada:  Pacific Ed-
ucational Press, pp. 150-163.

United States Census Bureau 2002. Press Release on
Minority Populations in the United States at the
End of the Year 2002. From <http://www.
census.gov/Press Release/www.2002> (Retrieved on
March 11, 2013).

UNESCO 2003 . Education  in  a  Multilingual World .
Paris: United National Press.

Wiles J, Brondi J 2002. Curriculum Development: A
Guide to Practice. 6thEdition. Upper Saddle River,
NJ: Pearson Education Press.

Wilson K 2012. Multicultural Education.From <http:/
/www.edchange.org/multicult ural/ apers/keith.
html> (Retrieved March on 11, 2013).

World Bank 1995. Priorities and Strategies for Educa-
tion. Washington, DC: The International Bank for
Reconstruction and Development.

Wright C 2002. English revisited. In: D Gioseffi (Ed.):
On Prejudice: A Global Perspective. 2th Edition.
New York, NY: Double Day, pp. 388-393.

Yap FA 2010. Global Filipino in Multilingual Educa-
tion. From <http://larc.sdsu.edu/files/2010/03/Yap
Global-Filipino-In-Multilingual Education.Pdf>
(Retrieved on March 11, 2013).

Yoon Hi-W nd. Why is multicultural educationimpor-
tant and how is diversity a  benefit  to educators.
Education Alliance Magazine, 5: 5-7.




